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I warmly welcome you to Cistercian College, an independent boys’ school for students from

first to sixth year, set within 30 acres of beautifully manicured grounds and native forest.

Cistercian College is a sanctuary in the Midlands of Ireland providing our boys with an

incredible “place to grow”.

It is a privilege to lead Cistercian College as CEO and President. At the College we place

prominence on a high-quality education which instils a culture of respect; inclusion and

collaboration; proactive community service; genuine inquiry; and international mindedness.

These are principles which are lived at the College and they support our Values of

Community, Character and Respect. 

As an internationally experienced educational leader, my passion is to ensure our students

thrive in an ever-changing global society while also developing a deep appreciation for

their own heritage. I firmly believe in the primacy of student and staff wellbeing and the

inherent value of strong partnerships between our students, staff, parents and the local

community - underpinned by integrity and transparency.

In collaboration with Mr. Gerry Grealish, Principal, Cistercian College, we are focused on

preparing our students for tomorrow’s world. We believe in the limitless potential of each

boy, with an unwavering passion to ensure his aspirations are met and he becomes the best

version of himself whilst pursuing their individual passions, talents and interests. We are

passionate about developing and nurturing students in an inclusive and diverse Christian

learning environment. Through our wellbeing programme, we are genuinely proactive

about student wellbeing and the importance in growing our boys' self efficacy during this

crucial period of their development. 

As you browse the prospectus, the website, you will gain insight into the unique educational

experience we can offer your son at Cistercian College. I encourage you to contact our

Director of Admissions and organise a personalised tour of the College so that you can see

the classrooms in action, meet teachers, students and our Leadership Team.

We look forward to welcoming you to our College.

Kind regards, 

Gavin Clark 

President of Cistercian College

Introduction



The Junior Certificate programme for First to Third year offers

a broad range of subjects that aims to develop strong

foundations in a wonderful variety of academic disciplines. As

students move through the college, we know they need a

programme that builds core understandings that allow

students to thrive through the rigours of the senior cycle

balanced with the development of skills that will allow them to

learn, grow and flourish holistically. 

Our approach to learning in Years 1-3 is driven by our school

values with an emphasis on inquiry and collaboration. It is

purposefully designed to create strong and successful

foundations for students’ continued academic, social, and

emotional growth and development. Equal emphasis is given

to developing a robust knowledge base that students can

build on through the senior cycle programme as well as

acquiring the skills required to flourish both in particular

subjects but also as a life-long learner.

Junior cycle education places students at the centre of the

educational experience, enabling them to actively participate

in their communities and in society, and to be resourceful and

confident learners in all aspects and stages of their lives.

Junior cycle is inclusive of all students and contributes to

equality of opportunity, participation and outcome for all.

The junior cycle allows students to make a greater connection

with learning by focusing on the quality of learning that takes

place, and by offering experiences that are engaging and

enjoyable for them, and are relevant to their lives. These

experiences are of a high quality: they contribute directly to

the physical, mental and social wellbeing of learners; and

where possible, provide opportunities for them to develop

their abilities and talents in the areas of creativity, innovation

and enterprise. The junior cycle programme builds on

students’ learning to date and actively supports their progress;

it enables them to develop the learning skills that will assist

them in meeting the challenges of life beyond school.

Junior Cert Programme



The Junior cycle programme is broad. Students study compulsory English ,

Mathematics, Science, Physical Education, Geography, History, Art, Music, Irish, and the

selection of one other Modern Foreign Language (from German, French).

 

Our First to Third year programme is underpinned by the practice of inquiry; nurturing

students to be open-minded, risk-takers who are reflective and balanced. It focuses on

the practical development of the skills needed to develop our students to become

successful learners who enjoy learning, make progress and achieve; become confident

individuals who are able to live safe, healthy and fulfilling lives; and responsible global

citizens who make a positive contribution to society.

 

At the heart of our junior cycle programme is our pastoral care system designed to

support our students holistically. The well being programme aims to guide our students

into being global-minded, respectful, and principled members of society.

 

 

The Curriculum



Teacher feedback on classwork and homework

Self-marking and peer marking of work

Tests completed in formal conditions

Presentations

Project-based learning tasks

Examinations at the end of a module or year

Assessment of students’ work and progress takes place in lessons in an on-going manner both

formally and informally. Students’ progress within a subject is monitored and measured.

Assessment can take place in many ways throughout the year and the key summative

assessments will be shared with parents through VS Ware as part of our commitment to

continuous assessment and reporting. 

Assessments might include:

Students are encouraged to be a part of the process, to reflect and learn from all assessment

experiences in order to improve knowledge, skills and understanding. 

 

 

 

Assessment



1st Year One and a half hours

2nd Year Two hours

3rd Year Two and a half hours 

As with all aspects of our learning and teaching philosophy, homework at Cistercian

College is in line with our school values. In the Junior cycle, homework is used to

consolidate knowledge, understanding, and skills as well as to prepare for future

learning. 

It is set, in moderation, with an understanding of the importance of balance as we aspire

to maintain intellectual, physical, and emotional balance in our students.

Suggested homework allocation:

Homework



Visual Art is a subject that promotes teaching and learning

through art, craft and design. For adolescents and young

adults, this involves becoming familiar with and applying the

elements of art and principles of design, and the knowledge

and skills associated with these processes, their histories and

their contemporary practices. 

Visual Art also recognises and rewards a number of different

forms of intelligence, including emotional intelligence; it

develops personal qualities of expression and empathy.

Visual Art encompasses art, craft and design and involves

practical work in a wide range of media leading to a specific

outcome, e.g. an artwork, a design, architectural study, an

installation or an event. Making art develops the learner’s

imagination through developing an idea or concept and

allows them to exercise personal responsibility for specific

tasks.

Visual Art is ambiguous; there is no single ‘correct answer’ in

Visual Art: The subject promotes divergent thinking and

develops the learner’s ability to interpret, make judgements

and express opinions on a work. It also promotes respect for

the work and the opinions of others.

Visual Art is concerned with the personal, cognitive and

physical fulfilment of the learner in both the present moment -

producing work that gives personal pleasure and reward in

the short-term, as well as in preparation for longer-term, more

distant goals.

The qualities that Visual Art develops are crucial components

of the rounded general education that all young people

should experience. These personal characteristics and

attributes include creativity, critical judgement, working with

others or working individually, providing and receiving

constructive criticism, and respecting differences.

Visual Art



Visual Art provides the learner with a space within which it

is safe to experiment, to fail and to learn. It allows learners

to collaborate on ideas and work. It facilitates and

encourages the questions a learner may raise in travelling a

path that may not lead to an anticipated outcome or that

may produce a different outcome to what was planned. It

gives them the capacity to understand and to express

ideas, feelings and opinions: both their own and those of

others.

Visual Art at junior cycle aims to provide the student with a

set of personal attitudes and qualities as well as skills and

processes and a sense of the aesthetic.

Through practical engagement in the areas of art, craft and

design students will develop self- confidence,

inquisitiveness, imagination, and creativity. They will also

develop authentic, real- world problem-solving capacities

and the capacity to work over time, as an individual and in

groups, on the design and execution of artistic and

aesthetic tasks.

Within the safe space of the art class, students will

experience the authentic visual art processes of imagining,

investigating, experimenting, making, displaying and

evaluating. They will sometimes fail, and learn that failure

can often be a hugely positive learning experience. 

Students will develop the knowledge, skills and

understanding necessary to produce and to engage with

authentic and original art, craft and design work. In so

doing, they will begin to develop the visual literacy, critical

skills and language necessary to engage with

contemporary culture. This will further contribute to the

students’ understanding of the rich and diverse roles of art,

craft and design in historical and contemporary societies

and cultures

Visual Art



Visual Art provides the learner with a space within which it is safe to experiment, to fail and
to learn. It allows learners to collaborate on ideas and work. It facilitates and encourages
the questions a learner may raise in travelling a path that may not lead to an anticipated
outcome or that may produce a different outcome to what was planned. It gives them the
capacity to understand and to express ideas, feelings and opinions: both their own and
those of others.

Links between Junior Cert Visual Art 
and Statements of learning



Visual Art is a practical subject. The assessment of Visual Art for the purposes of the

Junior Cycle Profile of Achievement (JCPA) will comprise two Classroom-Based

Assessments.

One piece of realised work undertaken in either Classroom-Based Assessment must be

realised in three dimensions. There is no final examination in this practical subject.

 
 Assessment for JCPA



Studying business helps to equip students with the

understanding, skills and attitudes to participate fully in an

interconnected world. Business studies encourages

students to develop an appreciation of how their lives are

shaped by economic and social factors.  They are enabled

to make informed decisions, to better manage their

personal financial resources and to be adaptable, creative,

and enterprising.

Business studies also improves their knowledge and

understanding of good business practice and of business

as a productive activity. Entrepreneurship enhances the

quality of our collective and individual lives, often

changing the way we work, communicate and live. 

Business studies provides an awareness, insight and

positive attitude to entrepreneurship , demonstrating how

it can improve our goods, services and institutions.

Business studies encourages students to develop skills for

learning, skills for work and skills for life. It supports the

development of analytical and critical thinking skills,

encouraging students to be problem solvers. 

It reinforces the development of students’ numeracy,

literacy and digital technology skills by providing a real-life

context for their application. Business studies explores the

interdependence of economic prosperity, societal well-

being and the environment and encourages students to

think and act as responsible and ethical citizens. 

They will be provided with a set of foundational skills,

understandings and personal attributes, which will help

them to engage with the dynamic business environment

and fulfil their potential in their personal and professional

lives, now and into the future. 

Business Studies



The specification for junior cycle business studies focuses on improving students’

understanding of the business environment and on developing skills for life, work and

further study through the three inter-connected strands: Personal Finance , Enterprise

and Our Economy.

Business Studies
Course overview



Personal Finance  focuses on students developing a set of skills, knowledge and values

that allows them to make informed decisions to effectively and responsibly manage

their financial resources.

Enterprise  encourages students to identify opportunities and turn them into practical

and targeted activities within business and wider society through the development and

application of their understanding, skills and values. It develops students’ basic

understanding of the financial, marketing and operational functions of an organisation.

Our economy enables students to understand the dynamic relationship between the

local, national and international economic situation. It develops students’ ability to

identify and understand basic economic concepts as they relate to personal finance ,

enterprise and the Irish economy.

Managing My Resources: Across the strands, the learning outcomes in this element

focus on developing students’ awareness, knowledge and understanding of the

fundamentals of personal finance , enterprise and economics.

Exploring business: This element focuses on the context for business, looking at the

themes of globalisation , sustainable development and consumerism. It enables

students to reflect on the interconnectedness of business to the economy, society and

environment, and encourages them to be active and responsible.

Business Studies
Course overview



Exploring business: This element focuses on the context for business, looking at the

themes of globalisation ,sustainable development and consumerism. It enables students

to reflect on the interconnectedness of business to the economy, society and

environment, and encourages them to be active and responsible.

Using skills for business: This element broadens students’ understanding by enabling

them to proactivelyapply their knowledge and skills to their own lives and in the

dynamic business environment .

Assessment: The assessment of business studies for the purposes of the Junior Cycle

Profile of Achievement (JCPA) will comprise two Classroom-based Assessments,

Business in Action and Presentation, and a final assessment. In addition, the second

Classroom-Based Assessment will have a written Assessment Task that will be marked,

along with the final assessment, by the SEC. 

Course overview
Business Studies



Be creative through language and to gain

enjoyment and continuing personal growth from

English in all its forms.

Develop control over English using it and

responding to it with purpose and effect through

the interconnected literacy skills of oral language,

reading and writing.

Engage personally with and think critically about

an increasingly broad range of spoken, written and

multimodal texts.

Develop an informed appreciation of literature

through personal encounters with a variety of

literary texts.

Use their literacy skills to manage information

needs, and find, use, synthesise, evaluate and

communicate information using a variety of media.

Gain an understanding of the grammar and

conventions of English and how they might be

used to promote clear and effective

communication.

English in junior cycle aims to develop students’

knowledge of language and literature, to consolidate

and deepen their literacy skills and make them more

self-aware as learners.

More specifically it encourages all students to:

English



The junior cycle places a strong emphasis on assessment as part of the learning

process. This requires a more varied approach to assessment in ensuring that the

assessment method or methods chosen are fit for purpose, timely and relevant to the

students. Assessment in Junior Cycle English will optimise the opportunity for learners

to become reflective and active participants in their learning and for teachers to support

this. This rests upon the provision for learners of opportunities to negotiate success

criteria against which the quality of their work can be judged by peer, self, and teacher

assessment and upon the quality of focused feedback they get in support of their

learning.

Providing focused feedback to students on their learning is a critical component of

high-quality assessment and a key factor in building students’ capacity to manage their

own learning and their motivation to stick with a complex task or problem. Assessment

is most effective when it moves beyond marks and grades and reporting focuses not just

on how the student has done in the past but on the next steps for further learning. This

approach will ensure that assessment takes place as close as possible to the point of

learning. Final assessment still has an important role to play, but is only one element of

a broader approach to assessment.

Assessment in English



Formative assessment.

Planning for and designing assessment.

Ongoing assessments for classroom use.

Judging student work – looking at expectations for students and features of quality.

Reporting to parents and students.

Thinking about assessment : ideas, research and reflections.

Essentially, the purpose of assessment at this stage of education is to support learning.

Parents/guardians should be given a comprehensive picture of student learning. Linking

classroom assessment and other assessment with a new system of reporting that culminates

in the awarding of the Junior Cycle Profile of Achievement (JCPA) will offer parents/guardians

a clear and broad picture of their child's learning journey over the three years of junior cycle.

To support this, teachers and schools have access to online assessment support material.

Along with the guide to the Subject Learning and Assessment Review (SLAR) process, this

material focuses on learning, teaching and assessment support material, including:

Assessment in English



Junior Cycle Irish builds upon the language developed during primary education. The

learner’s vocabulary is both reinforced and enriched at this stage and the language skills

(listening, speaking, reading, spoken interaction and writing) are further developed. Emphasis

is placed on promoting and developing awareness: language awareness, cultural awareness

as well as student self-awareness as a language learner. A student may take the examination

at one of two levels i.e. Higher Level or Ordinary Level.

Course Overview

The Gaeilge course focuses on enhancing language and literacy skills through integrated

strands: Communicative competence, Language andcultural awareness, and Learner’s self-

awareness.

Gaeilge



Gaeilge



The assessment of Irish for the Junior Cycle Profile of Achievement (JCPA) will comprise of

two Classroom-Based Assessments; Language portfolio and Communication Task; an

Assessment Task and a final examination. 

The Classroom-Based Assessments will allow students to demonstrate their language,

communicative, and interactive abilities in ways not possible in a formal examination. The

assessments will be closely related to the day-to-day work in the classroom. There will be an

Assessment Task to complete after the second Classroom-Based Assessment. 

The Assessment Task will be related to the learning outcomes on which the second

Classroom-Based Assessment is based. This Assessment Task will be sent to the State

Examinations Commission (SEC) for marking along with the final examination.

Gaeilge
Assessment



Geography is the study of the Earth’s landscapes,

peoples, places, and environments. It adheres to the

scientific method and pursues scientific principles and

logic. The study of geography empowers the person to

explore and understand the world around them.

Engagement with the subject promotes a deep

understanding of people and place. Students develop

the skills to read their environment, enabling them to

interpret the physical landscape, observe climatic

events with an informed eye and discuss world events

in a knowledgeable manner. Learning in geography

supports students in making informed decisions,

giving the ability to make valuable contributions to the

economic, social, and cultural life of their

communities, localities and countries. 

Through the study of geography, people are

encouraged to appreciate the processes that shape

their world and view global issues as ethical citizens.

Geography provides a platform to analyse world

events, empowering young people as informed, active

citizens. Studying geography enhances students’

ability to engage with issues such as sustainable

development, economic systems, hazard management

and climate change. The topics experienced help

develop students’ awareness and understanding of

cultural variations fostering a respect of difference. 

Students are growing up in a globalised, dynamic

world. Geography provides a medium to explore

current events in our world. Students viewing events

through a geographical lens are well placed to be part

of a generation which can deal effectively with, and

mitigate global challenges and rise to related

opportunities.

Geography



Exploring the Physical World

This strand focuses on facilitating students’

exploration of how the physical world is formed and

changed. Students develop knowledge and skills to

understand and explain the physical world. Students

engage and interact with topics relating to physical

geography and explore their inter-relationships and

any implications those topics might have on students’

lives. They apply their knowledge and skills to explain

spatial characteristics and the formation of

phenomena in the physical world.

Exploring how we interact with the Physical

World

This strand focuses on facilitating students’

understanding of how people interact with the

physical world and the implications this might have for

their lives. Students explore how we depend on, adapt,

and change the physical world. Students apply their

knowledge and skills to explain how we interact with

our physical world for economic purposes, as well as

how we adapt to physical phenomena.

Exploring People, Place and Change

This strand focuses on students exploring people,

place, and change. Students engage with topics

related to globalisation, development, population and

interdependence. Students interact with topics while

exploring interrelationships and the implications those

topics might have for their lives. They apply their

knowledge and skills to explain settlement patterns,

urbanisation, demographics, and human development. 

Geography



The assessment of Geography for the purposes of the Junior Cycle Profile of Achievement

(JCPA) will comprise two Classroom-Based Assessments: Geography in the news; and My

geography. In addition, the second Classroom-Based Assessment will have a written

Assessment Task that will be prepared and marked, along with a final examination, by the

State Examinations Commission.

Geography
Assessment



Developing historical consciousness

Working with evidence

Acquiring ‘the big picture.’

The specification for Junior Cycle History provides a

framework for students to acquire the historical skills,

conceptual understanding and substantive

knowledge that lead to a sense of historical

consciousness, whereby students can see the world

and their place in it from an historical perspective.    

It has been designed for a minimum of 200 hours of

timetabled student engagement across the three

years of junior cycle.

The specification has three interconnected

strands, each with a set of related elements:

Strand One: The nature of history.

Strand Two: The history of Ireland.

Strand Three: The history of Europe and the wider

world.

This unifying strand focuses on the nature of history

as a discipline. The strand emphasises the skills,

concepts, values and attitudes that inform the

learning of history. It helps to form students as

historians.

There are three interrelated elements to strand 1:

History



Each element is associated with a range of learning outcomes that set out what

the student should know or be able to do, following their engagement with the

strand. 

Being historically conscious means that students acquire a distinctive way of

seeing the world and their place in it from an historical perspective. They are

aware of the impact of change, both short-term and long-term, on the human

condition and in different spatial and temporal contexts.They also have a sense of

historical empathy or regard for the motivations and actions of people in the past,

in the context of their time. 

They can make judgements about the significance of events in the past, and

appreciate the need to examine controversial or contested issues from more than

one perspective. Historically-conscious students are mindful of how their

environment has been shaped by people and events in the past and bring this

historical sensibility to bear in their appreciation of human achievement.

Concepts such as viewpoint and objectivity, and cause and consequence, are

also considered in this strand element.

History



Element: Working with evidence

This element relates to the fundamental role of evidence in enabling students to

understand the past.Students explore the nature of source and evidence and make

judgements about the usefulness and limitations of different types of evidence.

Students appreciate the provisional nature of historical judgements and that such

judgements may need to be revised in the light of new evidence. Students explore

different types of repositories of historical evidence. Students explore how

archaeology and new technology assist historians in forming judgements about the

past.

Element: Acquiring ‘the big picture’

The notion of the ‘big picture’ relates to the idea of a usable historical framework

that allows students to see the past in a broad global context. A ‘big picture’

framework helps students to see significant patterns of change over time. As

students learn, they can place their new knowledge and understanding in this

framework, extending it and deepening it as they continue to ask questions of the

past and acquire new knowledge and understanding. The ‘big picture’ also allows

for students to deepen their chronological understanding and to appreciate how

history is characterised by ‘eras’ or ‘ages’ of change. A rapidly-taught ‘big picture’ of

the past can be revisited and developed regularly over the three years of students’

learning in junior cycle.

History



Recognising key change
 

This element relates to key
developments in Ireland and in Europe

and the wider world in the areas of
identity, nation-building, politics and

international relations.

Key changes / developments in the
domains of Politics and international
relations.

Important related concepts, including,
for example, nationalism, sovereignty,
power, authority, ethnicity, conquest,
colonisation and identity.

Nature and impact of distinct
civilisations in history.

Impact of settlement and land
ownership on ideas of identity.

 Role of significant individuals as
agents of change.

Impact of war, conflict, revolution and
parliamentary democracy in shaping
history.

 

  

Exploring people, culture and ideas
 

This element relates to the impact of ideas
and beliefs about the nature of the human

condition, including religious beliefs;
ideology; social, economic and cultural

ideas.

How religious beliefs and practices
influenced historical change.
Impact of new and changing ideas
about how people should live and be
governed.
Nature and impact of totalitarian
ideologies.
Impact of such factors as population
change, migration, famine, genocide
on the lives of ordinary people.
How women’s lives changed over
time.

ELEMENT OVERVIEW OF STUDENT LIVING 

History



Applying historical thinking
 

This element allows students to
critically apply their understanding and

knowledge to different historical
enquiries.

 Connections between people, events
and places in the past.
Application of research skills.
Ideas around democracy, human
rights, equality, peace and justice.
Sense of historical empathy in
exploring people in the past.
Local, personal or family history.
Identifying patterns or trends of
change over time.
Concepts such as culture and
civilisation and power and authority.

 

  

ELEMENT OVERVIEW OF STUDENT LIVING 

History



The specification for junior cycle mathematics focuses on developing students’

ability to think logically, strategically, critically, and creatively through the Unifying

strand and the four contextual strands: Number; Geometry and trigonometry; Algebra

and functions; and Statistics and probability. 

Mathematics



 Building Blocks

Students should understand and recall the concepts that underpin each strand,

and be able to carry out the resulting procedures accurately, effectively, and

appropriately.

Representation

Students should be able to represent a mathematical situation in a variety of

different ways and translate flexibly between them.

Connections

Students should be able to make connections within strands and between strands,

as well as connections between mathematics and the real world.

Problem Solving

Students should be able to investigate patterns, formulate conjectures, and engage

in tasks in which the solution is not immediately obvious, in familiar and unfamiliar

contexts.

Generalisation and Proof

Students should be able to move from specific instances to general mathematical

statements, and to present and evaluate mathematical arguments and proofs.

Communication

Students should be able to communicate mathematics effectively in verbal and

written form.

Mathematics



Statistics and Probability

This strand focuses on determining probability from random events and generating

and investigating data. Students explore the relationship between experimental and

theoretical probability as well as completing a data investigation; from formulating a

question and designing the investigation through to interpreting their results in

context and communicating their findings. Learners use graphical and numerical

tools, including summary statistics and the concepts and processes of probability, to

explore and analyse patterns in data. Through these activities, learners gain an

understanding of data anaysis as a tool for learning about the world.

Assessment

The assessment of mathematics for the purposes of the Junior Cycle Profile of

Achievement (JCPA) will comprise two Classroom-Based Assessments: CBA 1; and

CBA 2. In addition, the second Classroom-Based Assessment will have a written

Assessment Task that will be marked, along with a final examination, by the State

Examinations Commission.

Mathematics



Modern Foreign Languages
(French and German)



The study of modern foreign languages enables

students to build on their language learning in

English and Irish in primary school and further

develops their skills in and enjoyment of using

languages. Language learning is accessible to all

students and contributes to their cognitive, personal

and social growth by enhancing their communicative

and thinking skills, as well as their participation in a

global society. Being able to communicate in the

mother tongue and in foreign languages are also

among the eight key competences for lifelong

learning identified by the European Union and

European Council in 2006.

Language learning develops students’ general

language awareness. It enhances their ability to

analyse how language works, to compare languages,

and to reflect on how they learn languages. This has a

positive effect on their first language skills and on

future language learning.

In learning foreign languages, students are actively

engaged in activities and tasks which integrate the

five language skills of listening, reading, spoken

production, spoken interaction and writing. As a

result, they communicate with increasing

independence, confidence and creativity. 

As learning is a social activity as well as a personal

one and as communication is central to language,

learning languages offers students ample

opportunities to work with others to develop their

language skills and achieve appropriate goals.

Modern Languages



A fundamental feature of languages is that they give

students access to new worlds and different ways of

thinking. The resulting development of socio-cultural

knowledge and intercultural awareness also

enhances students’ cognitive development.

By reflecting on other cultures and making

comparisons they develop a deeper understanding of

their own while appreciating diversity.

Language learning also broadens students’ horizons

and enables them to develop a lifelong learning skill

for education, leisure and work, and to develop a

positive attitude towards other languages and

cultures. 

Modern technologies play a key role in making

language learning and language use increasingly

more accessible and enjoyable for learners, by

facilitating access to information and communication

with people at a global level.

The society we live in has become multilingual.

Ireland needs to increase its language capacity and to

foster plurilingualism (a person’s ability to

communicate in more than one language). While

English is an international language, knowledge of

other languages gives us cultural and competitive

advantages.

Modern Languages



 

Languages
There are two Classroom-Based Assessments in Modern Foreign Languages. They are assessed at

a common level. They relate to specified learning outcomes and are scheduled to be undertaken

by students in a defined time period within class contact time to a national timetable (as advised

by the NCCA) in the school calendar. This timetable for Classroom-Based Assessments for all

subjects will be provided on an annual basis at www.ncca.ie/junior-cycle and at

www.curriculumonline.ie/Junior- cycle.

Following the second of these assessments students will complete an Assessment Task which is

marked by the State Examinations Commission as part of the state-certified examination in

Modern Foreign Languages. The Classroom-Based Assessments for Modern Foreign Languages

and indicative timings are outlined in Table 1 below.

Table 1: Classroom-Based Assessments for Modern Foreign Languages

 

 
  Classroom-Based

Assessment
  

 
  Format

  

 
  Student preparation

  

 
  Oral Communication in

the target
  language

  

 
  Individual,

  pair or group
communication using an

interview, role-play,
presentation

  (accompanied by
question-and - answer

session) or conversation in
response to

  stimulus material
  

 
  During a

  maximum of three weeks,
with support and guidance

from teacher
  

 
  Student Language

Portfolio
  

 
  Three

  items chosen by the student
from his/her collection

  

 
  Texts

  produced over time with
support and guidance by

teacher
  

Classroom based assessments



The Assessment Task is a written task completed by students during class time. It

is not marked by the class teacher, but is sent to the State Examinations

Commission for marking as part of the state- certified examination in Modern

Foreign Languages. The Assessment Task is specified by the NCCA and is related

to the learning outcomes on which the second Classroom-Based Assessment is

based. In the case of Modern Foreign Languages, this is the Student Language

Portfolio. 

The Assessment Task



The specification for Junior Cycle Music focuses on giving students the

opportunity to develop their musical knowledge, skills and cultural awareness

through the practical and cognitive engagement with music. This can be achieved

through the three interconnected strands: Procedural knowledge, Innovate and

ideate and Culture and context. A student will experience learning in each of these

three strands as they progress through their junior cycle.

Music



To explore fully their musical imagination, creativity,

and potential requires students to develop their

music literacy and skills in a range of ways. Students

learn music through engaging in, reflecting upon and

evaluating their musical experiences. 

Through this process, students develop a range of

musical skills (technical, aural, analytical and

notational) that leads to musical understanding. 

In this strand, students will develop this procedural

knowledge so that they can pursue and realise their

possible musical selves and their ideas with

confidence.

The development of procedural knowledge involves

developing a vocabulary in music by learning and

using symbols to represent sound, exploring and

responding to expressive qualities in music and

imagining and creating short musical motifs and

soundscapes. 

It also involves experimenting with elements of music

such as pulse, duration, tempo, pitch, dynamics,

structure, timbre, texture, style and tonality.

Music
Procedural
Knowledge



In this strand, students draw on their personal experiences and perspectives to develop,

refine, showcase and seek feedback on their musical ideas. They develop an awareness of

different sounds and the potential of sound for resourcing and generating ideas, and for

communicating feelings.

Students will innovate and ideate through composing/arranging and performing music for

specific purposes, experimenting with music to communicate ideas derived from a variety 

of stimuli and collaborating with others to develop and extend musical ideas. Students will

make interpretative musical decisions by demonstrating an integrated understanding of

music elements and by using technology to innovate and share ideas.

Music
Innovate and Create



Creating and exploring 

Participating and music-making 

Appraising and responding

The understanding of music in context and its cultural positioning helps to shape our ability to

create, participate and appraise the music we engage with. In this strand, students will

investigate the contextual and cultural environments that impact on purpose and intent in music.

This includes developing an understanding and a knowledge of music in past and present

contexts; considering musical works as social commentaries on cultures and peoples;

investigating music associated with particular times, places, social groups and feelings and

sharing and discussing examples of music experienced at home, at school and in the wider

community.

This is supported by three elements. 

Music
Culture and Context



Across the strands the learning outcomes in this element focus on developing students’

understanding of how music is created. They will explore how melody is constructed and

how sounds are layered to create texture and harmony. They will listen to, read, and

interpret music as they develop understandings of composers' and arrangers' intentions

and cultural protocols. Students will search for and discover themes and ideas for

creating music through experimentation, improvisation and by exploring music elements,

concepts and techniques. They will use the experience of others, both local and in the

wider context to inform their own creative decisions.

Music
Creating and exploring



In this element, students will participate in activities that communicate their own creative

ideas and the interpretation of the ideas of others. Students will develop fluency and

technical control as they rehearse and present individually and with others. They will use

performance as a method of demonstrating their understanding of musical elements and

instrumental/vocal techniques. As students rehearse, revise, and refine music to perform

for and with others, they learn about making informed musical decisions and judgements. 

Music
Participating and Music making



 

This element focuses on students developing their skills of analysis, comparison and evaluation

of pieces of music. This element allows for discriminatory aural skills to be developed, as

students learn to reproduce melodies, rhythms, accompaniments and harmonies and develop

and demonstrate a knowledge and understanding of musical elements, contexts and language.

Appraisal allows the students to express their feelings about music, and through this

communication, to use appropriate terminology to justify opinions and inform later musical

decisions. Appraising skills are also used when students refine and improve their own

performances and creations, when they adapt their own ideas and when they respond to and

critique other student’s work. 

Music
Appraising and responding



Collaborate with others on creative endeavours. 

Research information using an appropriate variety of methods.

Express themselves in a non-verbal context.

Communicate effectively and with confidence.

Develop an understanding of the relationship between music and societies. 

Reflect on their progress and their musical choices. 

The assessment of Music for the purposes of the Junior Cycle Profile of

Achievement (JCPA) will comprise two Classroom-Based Assessments:

Composition Portfolio and a Programme Note; a practical examination and a

written examination. All assessments will be at a common level. The State

Examinations Commission (SEC) will assess the practical examination (held

towards the end of third year) and the written examination in June.

The two Classroom-Based Assessments for Junior Cycle Music are distinct markers

in the student's learning journey, while still being an integral part of ongoing

assessment and routine classroom practice. In this way they are similar to the

formative assessment that occurs in the ebb and flow of classroom interaction that

occurs every day in class. However, in the case of the Classroom-Based

Assessments, the teacher's judgement is recorded for the purpose of subject

learning and assessment review, and for the purpose of reporting to parents and

students. Junior Cycle Music will have two Classroom-Based Assessments. The

Classroom-Based Assessments will relate to the students' work during the second

and third years of junior cycle education.

Over the three years of junior cycle, students will be provided with the opportunity

to stimulate their creativity, explore the expression and communication of their

ideas, and develop an understanding of how music can teach us so much about

cultures and societies. The Classroom-Based Assessments link to these priorities 

for learning and teaching in music. The Classroom-Based Assessments will provide

an opportunity and vehicle for students to:

Music Assessment



Science



The specification for junior cycle science focuses on the development of students’

knowledge of and about science through the unifying strand , Nature of science,

and the four contextual strands: Physical world, Chemical world, Biological world,

and Earth and space. 

Science



To give further emphasis to the integrated nature of learning science, the outcomes

for each of the contextual strands are grouped by reference to four elements :

Building blocks, Systems and interactions, Energy, and Sustainability

Science



 A hand-written/typed report

 Multi-modal presentation

Webpage

Model building

Podcasts

Over the three years of junior cycle, students will have many opportunities to

enjoy and learn science. They will work as a scientist as they formulate scientific

questions and hypotheses, initiate research, plan and conduct investigations,

process and analyse data and information, evaluate evidence to draw valid

conclusions, and report and reflect on the process. Students will collaborate as

they prepare scientific communications for a variety of purposes and audiences.

They will learn about, and make informed decisions about, their own health and

wellbeing, and about science-related issues of social and global importance.

Through these activities they will develop their science knowledge,

understanding, skills, and values, thereby achieving the learning outcomes

across the strands.

The Classroom-Based Assessments, link to important aspects of that

development and relate to priorities for learning and teaching such as

investigating, and communicating in science, while at the same time developing

their knowledge and understanding of science, which are vital to working like a

scientist. Students need to develop a sense of what is appropriate for scientific

investigation and research, plan and conduct investigations and research topics,

process and analyse data and information, draw evidence-based conclusions,

evaluate the process, and prepare scientific communications. The Classroom-

Based Assessments offer students the chance to demonstrate their achievements

as creators of scientific research reports by selecting a topic or problem to

investigate.

The presentation formats for each of the above Classroom-Based Assessments

can include the following (this is not an exhaustive list):

 

Science Assessment



Religion



Junior Cycle Religious Education focuses on developing knowledge,

understanding, skills, attitudes and values to enable young people to come to an

understanding of religion and its relevance to life, relationships, society and the

wider world. The course is built around three interconnecting strands: Expressing

Beliefs, Exploring Questions and Living our Values. 

Religious Education promotes the holistic development of the person. It facilitates

the intellectual, social, emotional, spiritual and moral development of students.

Religious Education provides a particular space for students to encounter and

engage with the deepest and most fundamental questions relating to life, meaning

and relationships. It encourages students to reflect, question, critique, interpret,

imagine and find insight for their lives. The students’ own experience and

continuing search for meaning is encouraged and supported. 

Religion



Religious Education supports the development of students by helping them-to

explore how religious and other beliefs are expressed; engage with life’s big

questions; and reflect on moral values for life. 

As students learn to live in an increasingly pluralistic world, Religious Education

has a critical role to play in the curriculum in providing opportunities for students to

consider the variety of religious beliefs found in Ireland and elsewhere, become

aware of different understandings of the Divine, and examine other interpretations

of life. It encourages respect and understanding of different beliefs, perspectives

and ways of living, including both the religious and non-religious response to

human experience. 

Religion has shaped and been shaped by historical events, something which

continues today. Religious Education gives students an important framework for

understanding past and present events, actions and beliefs and their impact within

the context of people’s lives. It also promotes an understanding of religions as

dynamic, internally diverse and evolving over time. Religious Education within an

Irish context offers students an opportunity to develop an understanding of how

different religions, and Christianity in particular, have contributed to the society in

which we live. 

Religion



People today are faced with many concerns, many of which require an ethical

response. Religious Education has an important contribution to make in

encouraging students to engage critically with belief systems and principles of

moral behaviour which can serve as a foundation for decisions.  

Religious Education helps to equip students with the knowledge, understanding,

skills, attitudes and values to support their life journey and enable them to

participate in their communities and in the world as informed, respectful,

responsible and caring members of society. 

Religion



Wellbeing



This programme's primary aim is to support our students in learning about and

making positive choices for their health and wellbeing, now and in the future. A 

key enabler is delivering a supportive culture where boys being comfortable about

expressing their feelings is normalised. We encourage students to reflect on

thoughts, values, attitudes and feelings, with the goal of fostering the self-

confidence to think and behave independently.

Our modules focus on personal development, emotion management, mindset,

resilience, meditation and relaxation techniques. The state-of-the-art Oratory room,

with sensory photo-biology lighting and AV system, plus our Outdoor Classroom in

the Walled Garden are exceptional facilities used as part of this programme.

Wellbeing
Emotional Health and Resilience Programe
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